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' A '-L:.sganeuzngagggfgia;le&g.fH! presented at the Annual Meeting
SRELL A TT FABRE 4 3 -
uanmﬂgm§n$+g§ Df-ghé American Orthopsychiatric

N Miiusﬂﬁffi - Associlation, HMarch, 1976, Atlanta,
DUCED EXACTLY AS RECEIVED FROM Georgia -- as part of Panel 117,
ATING 1T PONTS OF TEL O OnINIONS Success in School Learning --
[IATCR QO NOT NECESSATLY 6P Moderator: Dr. James P. Comer;
EDUCATION FOSITION OR POLICY Discussants: Ruth Wil son and Stexéﬁ
T Signare.
The Discovery Room —- Developing zn ﬁgp;égcb for Teachers -
to Help Children with Problems in Primary School
Marjorie G. Janis and Jcan Castella
The discovery-room appreach is a mental health orlented, pf;mary school
intervention for children with learning and behavioral difficulties which
“has been steadily modified over a four-year period through accommodation

- to real-life needs of an inner-city school.

Epidemic school failure

School is‘the Eirst major social institution which the Amariéan child
:anfz@nts in the world beyond the shelter of the family. In this huge
mysterious place améng hordes of strange :hildren, the young cﬁild must
stand alone and be tested fat personal adequacy Ehraugh fulfilling new ’
demands made by unfamiliar adults. ‘A 1arge number of children emerge from 7
this eanfr@ﬂtatiaﬁ of t%gif%garly school years scathed by defeat and scarred
with the learning thazrthey cannot suc;eed_in achool. Estimatéé of s¢ﬁﬂai
maladgétatiaﬁ fér elementary school Ehildfe? faﬂﬁh'éﬂz (Glideﬁell-and Swaliég,
1969);: the estimates of later schaal'failurg mount even higher: f232 of
sehgdl children are failling to graduate, éﬁa another large amegment graduate

as functional illiterates" (Harris, 1975). Certainly the causes of school
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failure are complex. In part they derive from inequities and injustices

in the society at large that deprive many children of basic requirements
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fﬁriaptima; development (Comer, 1972; Habbs, 19553. Nevertheless, ié-is
the schools at prasent that bear the brunt of fespénsibility to make good
the Amerlcan diéam; to glve every child the opportunity to deveiép:Za his
or her full ﬁatantial, _ ‘ |
In America, school success has become more and more a prerequisite for
success in life. Not "making it" in school, especially for children from
ilawﬁingéme families, sevg%ely 1imits the chances for becoming productive,
well-functioning adult citizens. Yet our schools are rife with fajilure
{Greer, 1972). Even in the primary school there éfa ﬁany children vhose
PrOgIress is far behind their capabilities. Despite assuréﬂces ta:the
contrary, only a few "catch Fp" as they "mature." Amorg the underachieving
children are those whose cla%srﬁam behavior is mastvt:aublesﬂme and worri-
. some to teachers. Early learning and Eehaviaral difficuities intérgct and
intensify ‘one another. The child who has trouble wiﬁh school tasks is
likely to act up or withdraw in the ﬂ;asgraamg Thé child who misbehaves
eaﬂstantlylar is véfy shy is unlikely to concentrate on school w@rk,; -
Patterns of school failﬁfe form fépiély aﬁd, if thaynafe not févefsed;
‘_;gg}def& and trap the children within their genfines; Many children
-ﬁturn of £" to(gchéal learning; éthet§ never discover how to Gannéet to
the school world. ' Such children are ét great risk of alienation ffém
séhaﬁl -~ an institution within which they may fail, be excluded, or

finally drop out.
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Schools need moTe effective means for implementiﬁg responsive t teaching
which will sten the tide af failure (Coles, 1970) Ihe»diSCQVEfYEIﬂEm appraazh

gédzgsses £his problem. It 1s an appfaagh which helps children and their

Sl

teachers to discover ways in whi;h the child's interests "and the school's
{nterest can be bfaught*tagethet to mutual benefit —— for che realigation

of the child's p@téﬂti&litiﬂs to become & successful atudent.

The Discavety Room

The Discaver} Room wWas agvelaped as part of a W 'ulti—fagéﬁeé pfﬁgggﬂﬁ
a improve Eduﬁatiaﬁ at two innETQEity elementary schools (Gasﬁella, 1973)!
1t was fnuﬂdea in response to out nbservatiﬂn (35 psychalagiat [Enstellg]
anéltesautae teashat {Janis] in the pfagtam) that even in ‘the classrooms Qf
'e;aellEﬁc teach?xs there were children who &tlfted from oOTr resisted new
) learning but whn ware neither menﬂally tetatded not’ seve:ely ematignally
disturbed. Hﬂst of these childyen were ynsure af themselves, ‘at 1east iﬁ
geh@alg .Mnﬁécfﬂen the] had a low Qpinian of thEmgé;VEE altﬁgether ané were
uﬁeamfa:tabie with peers O adults, gonetimes both. They gurvived in school
by avaiding scbacl tasks and tFlatiQﬂEhipg or by one OF anather aggressivev
eeuntermeagute. Tnevitable time :nnsgfaints and the demands of teashing
twenty to thirty children made {t unlikely that 3 teacher would “diégaver“
“how to tea;h and teach guch pupils {in positive ways which would fﬂster‘

personal growth and leaxrning.

*The Ealdwin—ﬁing sthnals Program was a joint effort of the Yale University
Child St udy Center the New Haven schonol system, and the parents, staff and
children of - Ealdwiﬁ 5chool and Martin Lucther King 5¢hool. It was supparted
gor five yeais (196811973) by the Ford Foundation. parent parti:ipatian,
ptafesaiqnal development of staff, and appligaticn of child development
[ERJ!:‘, '  ané=menta1 healzh knowladge to Eﬁhnal igsuas were among the gentral tenets

~& #ha ATOCLaR. o *



Most primary schaéi children form the central relationship to their

classroom teachers rather quickly each year. If the apparku&ity is given,
it is aﬁ;gn quite a2 clese one =~ bearing some resemblanees to a eh41d4

\
parent fe%atianship blaﬂces which leasen over- the years as tha

r

.zeacher=child relationship takes on more independen: qualities. -

A positive neacher=ghild relationship gives support, safety, pasitive

\

" self-fe Eling\énd a model to-‘imitate. With the teacher as ally, a child

hms 2 much bet ter chaﬂce of negotiating the complexities of early school

,fe and attaining the status and identity of successfu 1 school student.
; , ,

- For thase children who are inhibited out of feat or wmistrust, or who form

an angfy, negative»rélatig,ﬁﬁ,:i iE"their téécher, this status and
i&entity are much haréat to atrain.

. From the teachers' side of thé_relgtianghip,'it often 1a§ks as ifrsﬁe
reasons for children nect dé;ﬁg well in schégliécme from outside the clgésé
taaﬁ -~ from background gauies'ar individual éake?up-; Tegéhéré tend to
see their owa r&latianship ts each child as something 'éivenﬂ;ﬁhizk thay
can rarely change wiﬁhaut p&ia tran sf@tmatians‘in the ghilé; | o

Iﬂ the discavery ~FO0m gpﬂﬁusch the teachet hild relationship is
itgelf the means by whfggsgﬁsitive chaﬂge is iniriated.,_lmpravement iﬂ :

B sgademic and aacial fun:ti$ﬂiﬁg in primary school is fastered by strengthen- ;
ing the child's selféastea,';hrangh work w%th varied materisls and imaginativé{

play in the context of a glose, supportive teacher-child relationship. In




the model- that was developed, the Discovery Room teacher works with
children §ingly or in pairs for two half-hour sessions a week in a special
room called the Discovery Room (Janis and Costello, 1975). The room is

stocked with a éide_variéiy of mateérials, toys, gamgé, and beoks set up

to invite explatatcry and imaginative'activities- The ehilifen selected

for the Discovery Room are those whom their classroom teachers view as
needing help for learning and behavioral difficulties. (This does not
include the rare child with extfemely'sezigus iﬁtéllegtéal or emotional

problems for whom services are sought elsewhere.) Parents are always

involved in thefdegisicn, are invited to visit and gi?evtheif congent

_ before sessions begin. Sessions range from-a few months to a school year.

The Discovery Room teacher, the classroom teacher and the parents communi-

cate iféquently abéut the prégress the child is making. T

How effective has the Discovery Room been iﬁdhéiéihgggﬁildien to over- -

- come learning and behavioral difficulties? ' No definitive answer can bé-

given as‘jet, bgt preliminary cbservations are highly promising. Eighty .

children in_all ~=. from kiﬁdétggttéﬂ through Ecutth grade =-- came to tﬁe .

Discovery Room over the twé and one-half years it was in full operation
in a K-4 school with approximately three hundred pupils. Although no
systematic data were obtained during-this developmental phase of the

discovery-room approach, the general impression of staff was that about

_half the children impravad'éeademicglly and socially; another quarter

[

changed socially although not in school work. The remainder did not

change in anf notable way. The next ﬁhase will be to determine by &

; » i o 6



systematic field study whether the discovery-rcom intervention has the
impact it appeared to have during the time it was developed as a school

gervice within a complex of services and organizational interventions

which were going on simultaﬁeausly.

VGiving a special kind af attention as the bESiE gperaﬁiﬁg principle of

© the DiscavaggrRacm » 7

'_1- The child zhﬁeses what he ﬁEIShE‘iS going to do, without beingA
urged to do anything particular by the Discovery Room teacher. Self-initiated
activities are the fizst step in "teaching"'a child that he qt_shé can
becamela Suﬁcéssful learner. (These activities msyviﬁeludé, ét!timgsi the

activity af doing little or nothing. )
' Eata went right to the. masks, which she had been daing for
geveral sessions., - She kept watning everybody not to look. And
? then, out went the lights and on-went the flashlights as the
witch tried to scare evervbody and everybody tried to act scared.:
Ellis, whose first visit this was (Kate was bringing a different
o menber of her class each time) managed in between times in the
! . dark to try out the scramble cycle, Action Jacksons, horses and
cowboys, the play dough machine, and the skillball game.




-6 -

2. The ;aterigls invite handling. They are usually not féund in the

classroom and cover a wide range in age~level, complexity and sense-

involvement. They evoke imaginative play and experiences of mastery and
control.

Ore day Mel just sawed. A few weeks before, he had made
an in:riaata airplane~like contraption which he called
"Superhawk." But this time he threw himself into the physical
process of sawing -- fast and furiously cutting back and forth
into the wood until one pisce after another fell off the board.

Lonnie spent a long time setting up opposing armies of
small, plastic red and white knights and their followers.
Then he carefully staged the battle, killing off -- one by one --
2ll but two knights on horseback who then fought it out for
victory. . C

3a The Disegvary Room teacher gives intense and m&tigglagsrétzéntian
to the child. Hhatevez the ¢hild dgés, aa.weil as the child's appearance,
is commented on pesitively, descriptively and with appreciation and wonder

by the teacher. In every actlon of tHe child, the Discovery Room teacher

finds something that is genuinely praiseworthy and pralses it.

‘For Karen, working with play dough and the play dough machine
was all-absorbing during her first weeks in the Discovery Rﬂum.
The Discovery Room teacher would say, '"Oh, look at what you're
pushing out. That's terrific. Look how long it's getting to be. -
That star shape makes a marvelous rough surface. Oh no, you're

not making it longer! I love the way the pink shades into blue. . . _“!

4. The child is "given to" in many ways besides positive attention

&

and varm regard. The child is given food (cookies), photographs of himsglf'
or hers&lf and occasional small gifts. ‘ i

Allen played a lot with the rubbery, finger-size mqnsters.

A blue one with a suction cup was his favorite. He stuck it high
up all over the Discovery Room walls and took it down again. He
really wanted that monster for his own. The Discovery Room teacher

said it could be his present at the next present-giving time just
bEfoE the winter vacation. Allen talked about it, waited the
geveral weeks, and then when the time came at last, Eagerly took

it home with him. ¢ .

P
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5. - Talk about personal experiences from home as well as school is

accepted as important, although it is not probed. .Such topics as friends,

enemies,’ anger, fights, bad language, teeth, hair, -birthdays, siblings;

bivth, death, race, illngss,-happy times, ané go forth are open for dis?

cussion. The Discovery Room teacher converses about her own expétian es
- a,-f‘

as well. Particular attention is given to s’paratian expé:i ices == in

the Discovery Roocm, school, or family (if brought up by the chiid)-iﬁ since |
ﬂealing with the feelings aroused by s Epatatiaﬁ appears te be a 1§§ps
of difficulty for ‘many of the ‘children. Partings are prepared for, with

farewell parties to mark the ending of Discovery Raam sesaions.

After the Discovery Room teachgr said she would be ocut af schagl
two days on a visit to her father in California and Malcolm would
miss one session, Malcolm told about his father being in California
too and his not having seen his father for a long time.

5;',U§iﬁégéppﬁfﬁuﬁiE§es which constantly arise, the Discovery Room
teacher eﬁphasiges in vord and dée& ﬁhat séillg can be sponged up, messes
:;éaned and broken things mended or reélazed'%ﬂ to teinfafee_the idea that
one can wipe up and start év;r. Mistakes and failurgg are not fingi

indictments. Setbacks are to be expected. Some things wear out and

cannot be fixed. That too is dealt with as a fact Qf.life, not necessarily

a matter of personal responsibility or guilt. Coping actively with

inegnveniEﬂees is.the focus of this teaching.

. When the steering control mechanism in the new battery-
operated cycle stopped working after only three days, the
Discovery Room teacher wrote a letter to the manufacturer
decrying the poor construction, high price, and over-advertising
‘(most of the children knew the cycle well from TV) of their
product. She emphasized that the children had used the cycle
with pleasure and care; nevertheless, it had broken. The
company sent back a letter and a new cycle. The letters were
read to the children and posted’ in the Discavery Room. The
Eté:y was told and retald.



The discovery-room apg;qéehiﬁa a teacher-child relationship built bv

"quasi-unconditional” acceptance

&

A relg;i@nship is built quickly through the 'quasi-unconditional”
aezeéﬁamée that the Dissaver§ Room teacher gives the child. It is not
purgiﬁ ﬁngcnditianal azgeptagcé, because there are rﬁleé and'limitsrih the
Disegfery'Réam framathe beginnimg.'»ﬂbrépvérg at a later time the ﬁiscavery
Room teacﬁér uses het rélétiOﬂship with the child to ask fa;-i—ithfaugh
modeling, through expection, thtﬂugh*requesé — the mareamatufe,Zfésp:ggible,

° achleving behavisrf sge thinks the child is capable afg.b |
) The child's sélfﬁesEEEm can be raised, agcé the relationship is
‘established, Ehtaggh the adult's appreciation of what the ehilé.;g as well
as through what tée child does. The zhilﬁ‘g self-image of his or herv
®

- . attributes and potentialities as an attractive, likeable pérson, ghglgaﬁ

do, make, and learn things, can be enhanced through the Discovery Room

teacher's pe:ceptiaﬁs of the child, and her helping the child tévﬁatize and.
appreciate the child's own strengths. |

More of the child's whole self‘;an be let into the world of sghéalé
Home and school can be brought closer together by actively bridging the

7 distance with words. Feelings and actiaﬁs can be put into words and

drawvn uﬂder greater ecntrai- Fantasy life can be included in Discovery
Room aétivities and anxie;ies_ﬁén be aired and tamed.

Delight and ﬁastery with Eﬁings Cﬁ%jecté) tend to precede enjoyment
and sucgesé Qiéh aymbola. A child besét by.reading failure needs to look

' again, touch again, smell again, he

2ar again, taste again and move again with

pleasure, and to do 8o in school.

=




“Giving" iﬂ many different ways to a Ehild who despairs of competency,
fhelps to fill,the huge hole of warthléssness that the child feels inside.

Positive regard, food, and materislvabjecté are all effective and needed

forms of giving. Perhaps bacause our 5o:iety sa¥empb gsizes rawérding

achlevement and is so magerialistic, giving a person scmething specific

constitutes a kind of prcgf. of Selfswﬂrtgé When a child who does not
h gi . .
feel good ab@ut himself or herself first starts to value another person

or place, thE\Ehild wants to passess a piece ef that person or place.

Hany small things disappear fiam the Discovery Room on EPat basis. When

the child :Qmes to feel able to count on the person ‘and the place, then
2 k‘;&

the ehild can 1eavE the Ehing, in the room "to come back to" and

o 1

car even become a guardian of them there.

Success experiemées are not enough for children to become good school

learners, they need "successful failure experiences." They ﬁeed to expect
and not be thrown by failure as an inefitable and frequent marker on the
road Ea success. A child's sense of self as inept, clumsy, spailing

‘ gverythiﬁg he or she lays hands_an, can come to pervade school aétiviéiesg
‘Gften'when things become less alien, less destriuc le for a‘child; school
learning becomes mﬂre)péssible.

Both in imaginative play and in the relationship to the ﬁiscavery Room
teacher, some of the themes that recur in thegDiseave:y Roow suggest concern
with family issues that seem to need further fesaluﬁiaﬁ before the role
cf "school child" can be takéﬂ on successfully. Iséueg invalviﬁé messing-
and—cleaning—up, and control-of-the-adult vs. being-controlled-by-the-adult,
appear to hark ‘back to eatly ¢hildhood toilet training. They are mafe

often raised by girls., Issuea telating to an intense attachment to the

11
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mother and its reliﬁqﬂishg;ggﬁggg;mére often raised by boys.: Movement
"through these phases via discussion or play often heralds academic

improvement and acﬁampan?ing changes. in the Discovery Room: toward more '
- B ; = . . B

controlled and organized behavior - ealmet,jlesg fréémenﬁad,iﬁteresﬁ 1ﬂg,i
games, information and skills. -Sometimes this is?ptecé&ed by a kind ﬁf_ '
loosening up; a relazéticn ﬂfﬁéanstrictign both with feépeeﬁ E@ méterigléf
and affect. h 7

| A child who fights fiercely in school often appears tézge gg}ryipg
'§§e£13iﬁliﬁg rivalry strugglzs from hgmé iﬁt@ Schéél-F Tha_a?p§:§Uﬁity to
be “éhésén“ spéciaily by the Qiscavery Room teacher and to &gfkssﬁ thisré
: is&ueran a smaller s;ale-withgane paftner_andzpne aduit in the Diéegvery,
ggam frequently-leaﬁs to less fighting inrciass! What Sppears té be
effective, in the case of fightsg-is syméathegic listening to detailed -
accounts of what happened, and then, in the context of aéceptéﬁeé of the‘Q
~child's féeliﬁgs,‘examining lV'I*u:m;r the Dth&f-fellgﬁ maﬁ feel" and what the -
alternat;éés to physical fighting might be. |

Some children show na'f;ntasy-plgy‘?heﬁ they - first come EéithegﬁiEEéVEf?

Récm_- If imaginative play thgq\starts ig\;n ﬁhé Discovery Room, the teacher
often reports positive changes ih ;hebélgssfaam_ In other instgggéa,
hawever; children come to the Discovery Room with an active fantasy life.

which seems to have been kept very separate from the everyday world of

reality and which:is often extremely repetitive. For ;heée'childfen,
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- Ih summary, the key theoretical assumptions which underlie-the Discovery
 §§§§ ptaeedufes’aéé as ‘follows: Thfaugh*the'ﬁéﬁéen;tafea'pasitive'atEEﬂtiah '

given by the Disga?ery Raam teacher tn the child and his or Eer se1f-iﬁ1tia;ed

activities in the Discnvery Rﬂam (“quasi—uncanditinnsl" acceptance ) a relgtiﬂnn R

~ Ehip:graws quickly between thém. Then the child's self—esteEm can be raised-'

by the ,igtinuing pcsitife atteutian given hy the Eeacher, by the acéap;ante

T : given of the whale child (de ] ,g ’ith negative asg well as pasifive sides
‘ 3
S § 11 ways that do nat jaapardize the‘feistinnship) and by building the child"'
Eapgcity to withstgnd‘setba:k and failure on the road to success. The

: child can c‘:—x:nzle_j then; to seeshigself or hgrself as.a’more;attractiégg
' likeéble‘péfsan>wﬁé can db, maké:and\léarn'things == and wha'éaﬁ have an

En : T_ impagt on- thE warld and take respansibility for his or - her awn aatinns.

When the ;hild has fnrmed a gaad telatinﬂship with the Discavery Raam

i

Eeaﬂher, the child can telate mere pnsitively to the*glassrﬂam teacher.

: Alsa, thé cﬁild can’ transfer to the classraam somnie of the more sugeessful

learning and sn:ial bahaviars which were : first tried uut and ccnsaiidated

in the Discavery Rcagi ‘And- paren S s hnpeful ehanges in their ehild

can-begin to relate more positively to school.

i
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e bes is;,ysfy Room materials —- those that child;enhggﬁft'keap thelr
i o \ S . ; ) o S \—.
28 and hands off

—_ =t ) A - . . o,

| L - ;af\;

Children nlecked an raadiug are wary of lnuking glosely at ,h,ggs.. LEnEéE

f

‘.(canaave and cnnvex) kaleidoscopes a rainbew box, thfeeﬁdimensianal vi,wera

di;olafed glassés are hard’ta resist. Ta find out what's iﬂside is in=
trig?ing,’ Nesting dolls and eggs beg to be taken apért down tﬁ the smallest

[

QBE aﬁg then puﬁ back togather. And bringing frésh things inta the Discovery

i=Ranm all the time leads to Fhe habit nf searching fg; what's nEW’("Dh lnak

i

X?ha; you discovered!").

chéhing; messiﬁg,“forming,_and!makiﬁg'hava baenfpursuédfrelgntlessly

E\witﬁ‘play ?cugh and'thg play'dcugh machine, The ghild'slﬁhale—bady présses;
> déwn t§>§usﬁ ;uﬁ saft, lané 5hépesi Real gléy, aﬁd fur s 4 biﬂe-iiQuid\%n;
side a flatc plastig packat that. shoots all over in.paétains%vﬁén Equégzed ¥*.
these are things that get fingefs éa;ng % and’'water, water %ith itg m&%iad'
g pogsibilities‘fcf Explafétién aﬂa-caiming.ggf}' | |

L -

ST ) - 7 R ' | . f
_ Hakihg sauﬁds, talking, aﬁd 1isténingla§campan? almost everythiﬁg in tPg

Dis ;a ery Room. A thausand phane Ealls, rung up and aﬂSWEfEd - ("Hellaﬂ Who's

this? Dhiﬂary, is it you? How lbvely nf .you to call I was just haping ygu .
:wéﬁlﬂ come ta'thé piSccvgfy Rﬂam soon. Will ycu? Oh, great! See you soon;
a Gaadbyei"): Tuﬁas-afe'éla?éd on the African thumb—drgm,and the xylophone - rec-—

' ords on the phanagraph.r,An Indian drum is beaten, a rattle shaken, pull-apart card-

-al,
r




" board tubes papped a héartbeat listened to. Spegchéég intefviews; sé%gs

and strange noises are r;carded anq played back on the cape recarder. Staa

ries and’péems are dictated to the Disc overy Rgam teacher at the typewriteri
7 And zonversation goes on all the time. ) /
Wbadwarking is an ideal Discnvefy Room activity. sawing, hammering,_sAJ; .

i

drilling = zutting\up, ja;ning tagether and boring hnles with large muszles

iﬁvalvedf’ Greaﬁing.thzaésdiméns;@nal ﬁbjécts‘fastg-having mang;ggiggémggw

wrong which éan‘he_éet Eight.@lik crooked ﬂails or legs tha

 ’gneven), and the possibility of 16ngtérm projects when the time is'géﬁe;scaﬁ‘

all be developed thraugh’wagéwéfking.

&

Ié s;afe and-be scared in Ehe dark - Eafei? with an'adulti
draw almnst any child to the f;ashlights and prajectnra ( with
3

plﬁppiﬂg bubbles, swirling calcrs, monsters,»hugs, rtockets and

) !

gtfipsj. Children tfansform thé's ives with all manner of dfess-up things}

turn out to be
T “::‘;;;‘A
These‘theﬁés -
slides éf :
cattaen film—

such as mssks hats, shirts, and jewelry. New roles and new looks: are

tried aut: seea yaur new gelf in a mirror, find your ald self agsiﬁi

The children put on in tepettary the classic dramsti: plays of

childhagd.r

" house, store, doc Qr, “and garage. In the Dis:averg Room, amﬁng the
- . it } .

most used props ara the cash regisgéénwi;h a fortune in paper money, the-

-

v
o




ope, the furnished house and, family, and a

dngtaf kit with a réal stethosco
small garage complete with gas pump; wrecking truck, ambulance, fire engine

and assorted cars.
ic mﬂtarcycla diregted

LA
.

Tuys—cf—cdﬁtfcl lead toward self-control: an el
5 _

by rematé control, tiny cars which are maved down stréets and under bridges

by a magnéﬁ, a typgwriter to éxplure, balance scale, tinker - toy with electrig

. motor, and etch=a—sketch._

o Lats of paper far putting things égwn_cn_ééget and making things is

essential: painting, drawing, writing;_kééping-scgréz stépling,:puﬁéhing halesﬁxv /
st:faiﬁllizlirig;Elkui:;‘.Ehi.ﬂgs3 and making books. A child'g self can be unéefliﬁéd -%"=a3 i

_Vrﬁy-ﬁis ot ﬁer.nameland pﬁﬂtaéraﬁh, ‘The label maker prinzs Qut stick—nn

-5labels and the camera documents the ghild -8 widespread daings in the S
Discovery Room and how fine ‘the child looks. Phgtggfaﬁhs are both taken

home and put up. on the walls af the Dis:overv room.

Taking care of living things, plants and animals, 'engages almost every-
me up in the sp%ing, cactus, Venus

one: bulbs planted in the fall ‘that
flytfap, tomato plants started VEI%'Rﬂém %g take hﬂmé for the 4
Small turtles have been the best zreatures\lbefére they were cgnsidﬁ I
Co : ’ : o / N

’E‘summg:,;
ered a health hazard) for easy éaregffar Qvefccminggfears, for handling
L= . ) s i
ﬁ/they died. ' s ;

freely, for surviving, faf dealingrwith death whe
— — - — T T — ]
/ f
S |
16 | /
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When the children turn. tc games, cﬂmpetitlon can be fierce but the
aggression is buun& by agreed=upcn rulas. IzeublE; BaEtlimg Taps ané Skill-
bsll have been favarites - getting used to th arm feel gf winning aﬁ& the

icy touch of losing, tempered by knowing ycg’ll‘have anathgr chance to win
next time. )

#
i

Pages with parts to ée moved, smelled aﬂd‘tﬁuéhed bfiﬁg“child:én-wha
have been scazed off, baék to books. _Eﬂaks galc;é;géspe:iaily.ng#up bgéks
are lent out from thé D#écavery Room, taken ﬁamevgfte: gghcél and’ returned
,'”éhé‘next day. 'Pictute(ﬁggkg, preschaﬁl%uaks, myths, iéégnds; folk and.faiff% .
téiészafg read éutsloud byﬁthe Discavery Ra@m-tgaéher 80 that‘the pléssuféé
.ﬁf 1itézatufa can bé gasted - and bnaks sbautx4ife cyélé éndvﬁther cnnéétns

nf Ehildhgcd so that the gﬁfiasityssatiquing aaspect of literature can be

éﬂjgyed-~‘, ! »u_i“

Some. canaequenﬁes Ef the Disﬁ overy E Dm inEerventinn - planned aﬂd unplatmed

/ .
It 1s no easy matter for a primary class teacher to turn a child over to
sbmébady else faffiﬂﬁensive work. This is especially trﬁg since the teacher-

eﬂild fé;EtiDnSh#p is closer, by and large, with the younger.child and

y v o
H

classroom suc;es& is founded on Ehé_tegéher's bond with every child in the -
claés%aam. Nevérﬁhélésé, téachers did take theif éhancés and referred to ;

- the Discovery Racm ehildren whgm théy felt migh n E't from it, Ffequent!
\\ <. . I‘ .

ly, when a child develcped ‘an atta:hméﬂt ta .the Discave“y Raum teachet it

was f ; Ed by a stronger, more pgsitive relatianship tu the classrggm
. \ v

\ . .
jteszh I. The greatest impravament in classraam behaviur aﬂd academic per—

B
farmance occurred when there,was much - interchange between classroom and
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prgssians and events of the day.

Originally, the Discovery Room was CﬂnﬂéiVEd by the psyzhalagist of

the Baldwiniﬁing‘Pragfam'{ﬂcstellﬁ) for children who were turneé of f' to

school le arning but who w ere «t difficult to manage in the classroom =
“children who tended to be overlocked. But once the Disﬁavaﬁy'ﬂgnﬁ got
.undéﬁwaﬁ, the children whom teachers referred mgst'ufgéntly vere those who ~

' were ﬂifficult to control in class agga of agg ess i”ﬂFbEhaviar. We“

\ , learned that to be useful assistanca muat gnswer first the most pressing

\\\ Pro blem that the teache' is trying ED cope with - help fur the most t*auble—

some children in the class (thase wha acr up) This permits mav;ng on to

1 - /

< give help far the childréﬁ whn are npt thriviﬁg iu other ways: (the quiet

. ﬁ

resisters and the exttemely shy) .’ Thusg the selectiﬂn af ;hildren for the’
Diséavery Rn@m was btaadened béyond Ehe Eriginal cnnceptian in respanse té
teaghets: needs. It was a{;lasiraag teacher who - by reférring several éfi
her most timid, retiring youngsters - deteéﬁed that the Discovery Room éﬁﬁid
.-be Effective in a relatively short ﬁ;me with extfémély shy childraﬁxand ;hé.
wgrd'was_éassed around, |
Our iniﬁiﬁl éffb:t wéS'gargeiy directéd to tgiré and fourth gradégs_
However, we soon :a¢egni§éd that mgs% of the ehiliten waréliﬂentifiable twa_
ot three yéaréféarlié?!eﬁéé ﬁhaugé:téééhafs sometimes did not become ﬁighli 2
concerned until sghgéliféilufe was well established. _We_éhéﬁ;paid mﬂfe--! | .

M

azten;iaﬁ to younger ﬁﬁiidf€ﬂ aﬂd’f§uﬂd:tﬁ§§ earlier ;ntervenfiqgktended;ta :

affect the éhiid‘sfsﬁESEquent career and the teacher's approach to thegchild;

" Two difficulties arose 'fafféagd- ‘the Discovery Room. .One Came up when

x - . ; . : i q
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' teachers withheld Discovery Room sessions as a puﬁishﬁeﬁﬁ for poor behaviaf or -

Eat dging.wark in the classroom, It was témpting'bacause sgmatimes a child

r : : -
seemed ta .care so much abgut gniﬂg to the Discovery Room that it 1anked as -

if the\ chi 321 ’1a be shaped up in this way, But this method did not work
where ig»was most neaded. The-éhildrén wiéh pérvaéife Sﬁcial,;ématianal and‘

- academic problems could not Qrganize themselves "to be gnnd" under that threat

4

as mﬁch as'they wantéd and valued:the Diszavery Raﬁm "he ptincipal salved

i ."

this prablem by patnting out tha 'he»DLE covery Raam was a regglar sghuﬂl -
s E
\ .

assignment erES?EEEiVe of daily variatia ns in cla ssracm\béhavier.
A secand difficulgy came up araunﬂ the praﬂtica of gi ing giffs and -

- food 1n thé Discévary Room_ S me st aff felt that’ giving to the very ghildfen

K

whc vere ﬁOE behaving well or perfarming wall aaademiaally was: unfair tu the
j rity af children whc were trying Hard and daing much better, yat nat
/ : -

rgeeiving; ?ewards;r They felt this’ "giving eauld lead to undesirable ‘con~

sequéa%gs for Eh§ school. - The Discaveryﬂﬁaam tgacher vﬂlunteered to present

the Digéﬁvéry éogﬁ approach in deﬁail to all thé,stafi?,tg digéésgﬂ;hg ;ssug .
;_éf giving, and to follow theggn§Ensusaf the gﬁaupzafteria full exﬁiénatiﬂn-

of her feaséns. After the preséﬁfatiﬂﬁ and dis;ussién, iﬁ bee m clear that

st’ff views ranged widely from a féw wha stillafe;t that giving treats was "i

detrimenﬁal, tﬂ those who felt. that giving tn ghildran with great- ﬁEédE was

helpful ta them and cauld be un erstgcd and acce?ted by gthers. Even.thﬂugh

no consensus-was attaimed the frank disgussién of. divargent staff views
- b .t [ ¥
. served to increase uﬁderStandiﬂg and ac pt nce Eﬁ 'all sides both of the
Diécavgry'Raam,_iﬁs}metﬁads anﬂ goéls,_and of the doubts and difficulties
P - \ 7 <

engendored by Such an approach Im school: T e
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~ Mutual cansultatiam chata;teri;és the continuing cellabafatian befwgen
the Yale Child. Study Center and Hartin Luther King Sehaol on a number af
projects. For- the Discavery Raam, it ‘has 12& to vigorous staff and parental»f
Suppart for conastruction of a raam far the Discavery Rﬁam in the ﬂvercrnwded
aehaal as well as interest in and inguctta : grant pfﬂpcsal for funding a
disgnvery—raam reseafch and training\pruject.»‘ﬁirectgparti;ipatian of staff 
and parents will bé relied on - as iﬁ ‘past and angaing projects (Wiﬂtéts,
A‘1975 Schraft and O‘Cannell 19?6) =~ im the further deveiapmént, evaluatian

N

-and disgem;patiahéaf~the-digcgverggraqm;appfcagh;=

e

Studies :7;;; 'g,tu the’ disaavery -LOON sppraé;hﬁ‘

o o A

The Inle of tha teaeher in raisiﬁg ﬁhe self—eateam ﬂf the child (becnming
lf—EEtEEm fegulatqr) thtaugh pns!* ve attensian to the :hild ‘is°
derived fram wntk on: caunséling and: dyadie felatianships (Rngers, 1961, :

. Bennis, et al, IQSB;LI. Janis, 1975). - The teacher-child felatignship is. -




etudie eE

Ihe edueaeienel peyehelegy end phileeephy uﬂderlying zhe dieeevery—reem ‘

- processes -- the development of self-esteem and a sense

/

frequeﬂtly eited as the meet pewerful influenee for peeitive ehenge in

4 =

eeheel behevier (Bredie and Mattick, 1970; Chall) 1967; Mattiek end

Hhrphy, 1973; Shepire end Biber, 1973 Stnne and Jaﬂie, 1973) Much werk

~ has . euppereed the develepmental impertenee of eeperetien experiences

”(Bewlby, 1973,fJenie, 195&) eﬁe che eenetzuetive rele ef imeginetive

o play fef thefpreeeheel and yeung eeheel child hee been explered in the'

Singer (1973)_ - o B ";_{ﬂ

o f]‘

'interventien 15 embedied in the develepmentel—inEereetien eppreaeh ef Biber

~and her eeeeeiecee wieh its empheeie ‘on eelf eeneept ehe interdependenee
e,*eegnitive and effeetive develepment the important’ rele ef pley, end

wthe teeehef aa signifieen; edult;(Biber, 1951 Bibez end Frenklin, l967-

", .;.the child's sénse.of’ himself as unique and independene
is constructed frem hie experieneee with- ehjeeEe and ether

'peeple.rg . . . e -

. : - . ‘L\

: "Ihe eeheel ie seen. as responsible for Eeetefing the
ehild'e psychological develepment in a broad sense, as
eneempeeeing effeetive end eeeiel as well as eegﬂieive
develepment. . ; - N = o e N

L

ﬁ. .’.the grewtb of eegnitive funetiene.r; .eennet be
separated from the growthof personal and interpereenel

-of ideﬁtity, inteenelizetien ef impulee eentrel, eapeeit

”'rer euteneﬁﬁ?E‘EFEP




. . .fnr the young child play repreeents ‘the child's

© symbolic reconstruction of reality, a way of finding
out how things go tngetner and, through rnle playing,

-experimenting with the expression of feelinge and types
of intezperennel relationshipsé

"The teenher ie'Ehe eignifieent;aduit who trenemite to the
children what .they are supposed to learn, and whose
relationship with them mediates their learning. In ehea
developmental-interaction view, the teacher is one of '
the significant others through whom the .child learns . .
“to view himself." (Shapird* and Biber, 1973.) = N\

AN
{! kY
Among reeent,mentel heelth prngtame for elementary school ehiler :

|

most elneely beer ng on the dieenveryarnnm epprneeh ie the lnngetezm

Primerv Hentel Heelth Pznieet (PHHP) of anen end hie*neeneiEEee /.

=ﬂnnprafeeeinnel child eidee whn ere Ereined .ZE'

é.(;975), In PMHP,

" and supervieed by mentel heelth prnfeeninnels,-wntk with melndnpted
L :

--.:primary eehnnl ehildren Ewiee a week in a pleyrnnm in the eehnnl.?'“At

the core cf the eide e tnntaet with the nhild ie a nnmmitted humen reletinn

. (Cowen, 1971 ‘P 726) Althnugh the dinenvery-:nnm 1ntetventinn was
!develnped more reeently, independently, end is direeted to teeehefe, bnth

the dieenvetyerenm epnrnech and PMHP nffer the ehild wigh eerly eehnnl .
- p—— | i Voo

diffieultiee an eneePting reletinnship with an ‘adult and an.nppnrtunity;tn_e

i
/

" explnre and pley imeginetively with meterials. P, ’ -/
The disenve, =Toom eppfneeh differn ftnm PHHP in itn 7mpheeie on
eerzein thémes whieh we heve fnund to be’ impnttent fnr the ‘classroom

/
'funetinning of children ‘who heve wnrked in the Dieenvery/Rnnm. These”
/

themee include: deeling with feilure end eetbeek (wiping up, fixing,

;finding, repleeing, hav;ng many eheneee) - releting tn materials end

>“things" (enjnying, using, nwuing, bnrrnwing, eefing fnr) - end hendling

s



éapaﬁatign experiences. The facus ﬂf PMHP 13 on expanding the reach of V
imgﬂtal health prgfesaianals in the sahgal far secundary pfeventinn, The
' petential cnnt:ibutian of the disgavery-raam interventinn is that iE .ean
be made directly available te regular teachers. 1f claas "’m teachers
.'ean be given methadg of helping child:en wha are aften referred to

pg,i alists, they will be able ‘to contribute tu EEﬂEal health in the

séhgal thraugh pfimary preventian.

’E@fé;h; future; a discove:y-ranm mgdél fn: the classranm

The r,igi' al format for the discnvery—raam appraach has been aysﬁeei&i

teacher watking with children twic2sweekly in a special ranm. Ve pra'asei,

o develap a ge:and fazma; by training a care graup of primary gchaal

¥ 1 dis:gveryi:aam que}_far the ElﬁSEfﬂéma : L

In these days af ecanamizing in the sghnals, it 18 all the more
urgent ta translata any worthwhile interventian wherever passibie into

farm di:ectly usable by classraﬁm Eeachers.- The basi: elements af the

distavery—rﬂnm appraach = centgring 28 they do on the EEEEthEEhild

te;stinnship,=varieﬁy of matgfials “x;;strengchgning self :ancept == are’

| 3 e

at hand far=ail teaehers_ﬁé use.’ The recent tregd tawatd'bainstfegmigg;""'”
df_héndiéappeé’chilﬁré; p1§§és addéd.éaﬁands upan'glaésraam Eéééﬁéts;<lf

‘We belieﬁé;fhét the diécﬁﬁe%y—faam a?prbégh w111-§e éblg sé‘iﬁ§r2§§egghéﬁ%
.- awareness gnd'aﬁility of gléés:@gm’tei;héfs»;a hglp_ﬂhildrén-wiﬁh speci&i,‘:

. needs and will 2an€tibute to their béﬁuming be:ter Eeache:s far 311 the

children in theiz clagsrﬂams. _ . : 1 ;;

23
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s .

o . h Tha discnvery—raam spprréch apens up the passibility éf utili;ing tha _Q_;r;

; . teacher—child relatiaﬂghip itsalf —— can:eptualized as a twa-pgrsan, Ewaeway,,JP;
. . E" ) \ B -(;; ‘* L.
) madifiable interaczian -~ to initiat; pasitive change.= Ihe teacher E"

E

, acgeptiﬂg snd admiring perceptian of the child (ennveyed thraugh pasitive
{ : .
5aattenzian to spacific -activities and aspgets of the child) raises the

child" self—astgem, while the gearch for what is praisewarshy iﬂ the childA
‘on the patt of Ehe teachar, as well as Ehe child's réspansea,-enhsncEftﬁe

.Eteacher s image of the child. Teacher and ehild dis;aver new dimensinns in‘

O -
e Ehemselves and in the cher. Ehus 1aunch1ng Ehe relati@nship on a favarabie

course. In thig sense the disenverysraum ap§raach makes room far discave:y L.

in bath téacher and child.,»
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